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 Part I: Summation of 2000-2005 Report and Current Atmosphere


I.1. Updates on Recommendations for New Courses of Action 2000-2005
In our last Program Review (2000-2005), the Department of English recommended a variety of improvements.  The present Program Review begins with a synopsis of those recommendations and an update as to their installation and traction.
I.1.i. Recruitment

A survey conducted for the last study found that our Majors were happy with the degree they had earned at University of La Verne.  The reputation of our Majors was (and remains) well known, highly respected, and deeply appreciated.  Schools were (and remain) eager to hire our grads with English waivers because they know they will get an individual who has a firm background in the sort of comprehensive learning school boards now require.  Nonetheless, like many other departments at University of La Verne, the English department operated with no recruitment budget.  

In the last Review, our recommendation included the following:

"Word of mouth" is all-well-and-good, but we could have yet more Majors and enjoy still greater success were the university willing to make available to us sufficient funding for recruitment. This money might be used to create a CD ROM to be passed along to our grads-- who, in turn, might work as our recruiters for new Majors.”

Update:  All requests for extra funding were ignored until 2010, when the university began to offer programs stipends to be used to enhance each department.  Funds allocated to the English Department will be used to enhance the experience of our Majors and, also, to recruit new Majors.  One of our plans is to go into the local community and talk to high school and community college English teachers and their students about the virtues of a University of La Verne English degree. 

I.1.ii. M.A. Program

As the last study noted:

More than 60% of our grads want to keep in touch with us, and more than 10% of our recent grads have asked us directly why we don’t have an M.A. Program.  Clearly, given the option, our grads would prefer to continue their education with us. 

We hope that the Department of English will be given the money and time to create an on-line program, provided that teaching in such programs does not hinder or alter the present quality of the existing undergraduate program.  

Update:  All requests for extra funding were ignored.  We have offered two online courses in the last five years but with extremely limited success.  The number of students was low and the professors involved found the experience taxing and voiced dissatisfaction with the lack of “face-time” with the students.  The courses are no longer offered. 
I.1.iii. Teaching Strategies
In out last survey, we found that the Department did a good job of offering students varying kinds of learning, but we found that the Senior Capstone experience remained a problem.  Specifically, students were having an issue meeting the demands of the long paper (25 pages) in our Shakespeare course. Our survey indicated some dissatisfaction with the difficulties involved in having to write a long paper, and the rigors that requirement places upon their skills set.  We, therefore, recommended that the English faculty continued to discuss and to refine the role of the long research paper and its relevance, given today's educational environment. 

Update:  We have discussed the issue several times at our annual retreat.  The central issue is whether another of our courses might have some sort of bridge paper, perhaps of 15 pages or so.  Discussions on the issue continue.

I.1.iv. Senior Exam (English 499)

The Senior Experience entails more than simply a long paper in Shakespeare.  We also have a demanding, four-part, Senior Exam, which had been modified several times between 2000 and 2005. We, therefore, recommended a moratorium on changing the Senior Exam for at least five years.  Further, we might reinforce the importance of literary terms in all our courses, especially in the upper division courses students generally take just prior to the Senior Exam.
Update:  We have held constant on the Senior Exam and instituted a new prep course, taught in voluntary rotation by members of the English Department. 

I.2. The Department’s New and Unresolved Issue: Complaints and Cross-Complaints, Teaching Assignments and Collegiality
In the spring of 2009, the Provost offered his resignation and then exercised his retreat rights to the Department of English.  The English Department discussed with the new Dean, Jonathan Reed, how best to accommodate this new faculty member for his first teaching term, the spring of 2010.  From that time to the present, the Department has attempted to resolve issues of capacity and collegiality. This ongoing issue has disrupted the regularity of departmental meetings and retreats.  Documents relating to this matter are on file in the Department Office, Human Resources, and the Dean’s and Provost’s office.

 Part II: Program Description

II.1. Program Mission 

The University of La Verne Department of English offers a demanding academic curriculum based on the assumption that a theoretical and practical understanding of the modes and levels of discourse is essential to the development of cognitive and communicative ability.   The Department believes that the foundation of English Studies rests in a thorough and close study of literature.  Through frequent student-faculty interaction, students are given the opportunity to examine critically the range of literary expression in English in its multicultural, social, political, and world contexts and to apply the results of that examination to their own lives.  The program prepares students for teaching, graduate study, or for careers in law and business, by educating them to think rigorously and flexibly, to communicate effectively, and to confront the ethical challenges of a changing world.

II.2. Program Goals and Learning Outcomes

	The Department of English keeps the following broadly defined goals in mind when teaching both core and elective courses:
i. Students will learn to recognize symbolic and metaphoric levels of discourse.

ii. Students will learn to apply methods of discourse in personal and professional situations.

iii. Students will examine texts for meaning and learn to apply meaning in a broad range of contexts.

iv. Students will investigate the relationship between text and intention and learn to trace and distinguish reading and misreading.

v. Students assess human concerns and problems that are aesthetically formulated in diverse literary works representing socio-cultural perspectives other than their own. 

vi. Students will demonstrate a personal appreciation for literature in the following genres and recognize the literary conventions that characterize each: 
1. legends; 

2. biographies; 

3. short stories; and 

4. poetry. 

vii. Students will demonstrate understanding of the following literary terminology by critiquing literary features of texts: 
1. plot; 

2. theme; 

3. characterization; 

4. setting; 

5. protagonist; and 

6. antagonist. 

viii. Students will demonstrate competency with the following analytical reading and writing skills by critically analyzing multicultural literature: 
1. logical reasoning; 

2. argumentation; 

3. recognizing fallacies; 

4. making generalizations; 

5. drawing conclusions; 

6. making inferences; and 

7. evaluating. 

ix. Students will compare and contrast components of multicultural literature and recognize the process of literary and social canonization in relation to the following:
1. social perspective; 

2. narrative/ tone; 

3. ethnic identity. 

x. Students will demonstrate an appreciation for diversity by assessing the impact of diverse perspectives and contributions to the human condition made on our lives by people in the past and present. 



II.3. Program Description 

II.3.i. Philosophy and Purpose

English Studies at the University of La Verne are designed to help students sharpen their understanding, enhance their enjoyment, and heighten their awareness of literature in a multicultural world.  The approach emphasizes textual analysis and the appreciation and the recognition of diversity, as expressed in literary forms.

To complete the program, the English Major must demonstrate the ability to read and to analyze the crucial genres of Western Literature, to write clearly and coherently, to know and to use linguistic concepts, to employ intelligently the vocabulary of literary study, and to understand notable events in literary history and their relationship to the world at large.

A crucial component of all Department courses is communication.  Good writing is simply a reflection of clear thinking.  Written expression in journals, responses, essays, exams, and critical papers, and oral expression-- both individually and in-group format-- form the basis for evaluation in our courses.  Each student must achieve a measured level of competence in writing to earn an English degree.

II.3.ii. The Multicultural Canon
All courses in the English Department at University of La Verne reflect the enlarging canon of literature and can, therefore, be termed multicultural in varying degrees.   The canon in each of the areas of study, in all 300 level survey courses, and in all 400 level genre courses, is and has been in continual revision to reflect the diversity of human experience.  

The University of La Verne Department of English recognizes that the creation of true multiculturalism, access, and diversity rests in the approach taken to literature and to academic study throughout an entire department.  The Department of English provides an inclusive approach to the study of literature in all of its core and elective courses.   All courses contain ample segments of materials traditionally thought to be “diverse,” “multicultural,” or “inclusive”; all syllabi include a specific statement on diversity, and the approach to each course is shaped by issues of diversity.   While the Department of English offers courses in which specific issues of diversity are prominent, all courses cover, concentrate on, and are shaped by emerging issues of multi- and inter-culturalism and diversity. We emphasize, for example, the constructions and oppressive weights of gender, race, economics, sexuality, society and power classifications for the Literature of Incarceration; gender, sexuality, power, ethnicity, race for Shakespeare; culture, religion, spirituality, identity, gender, and tradition for Mythology in Literature. In addition to the changing “canon” of literature which, for example in American Literature, already includes slave narratives, writings by women, and ethnic and religious minorities, the Department of English requires that all students take ENG 355 Emerging Voices, which reflects the diverse and multicultural voices of modern American literature.  Further, the Department of English offers courses on often-neglected areas of class, justice, and economics (for example, ENG 336 The Literature of Incarceration).

II.3.iii. General Program Understanding

The University of La Verne Department of English strives for a balance between individual freedom in choosing classes of interest and departmental assurance that all graduates will receive a high degree of content.   The Department requires that all students take a primary core of classes.   Beyond this, students have elective options to fulfill areas of individual interest.

N.B. Requirements for the Single Subject Waiver vary slightly from the prescribed program.  (See section II.10.iii-iv, below). 

All students must take:

Foundation Core Courses 

ENG 270
The Foundations of Linguistics

General characteristics of human communication; fundamentals of phonetics, phonemics, morphology, syntax, and semantics; language change and language variation.  Prereq.: WRT 110.

4 Credit Hours

ENG 275
Advanced Writing for Eng Major

Provides guided practice in composition appropriate to study in literature as a discipline.  Includes study of exposition and modes of discourse.  Prereq.: WRT 111. UVLL, UVVO.

4 Credit Hours

ENG 320
Language Arts for the High School Teacher

Practice in the multi-media requirements and expectations of the Middle and High School English Single Subject teacher.   Prereq.: WRT 111 and Sophomore standing.

4 Credit Hours  N.B. Not for all English Majors but a required elective-substitute for those pursuing the Single Subject Waiver.

ENG 383
Myth in Literature

Myth as a way of seeing and understanding the world, and as an expression of lasting human concerns through world mythology, from ancient folk tales and epic to science fiction.  Prereq.: WRT 110.  AHLT, GEHa, UVVO.

4 Credit Hours

ENG 434A, 434B, or 430 (One course in the American Novel from the 19th century to the present.)  AHLT, GEHa.

Foundation Survey Courses – English Literature

ENG 350A
English Literature: Beginning to 1790 

Development of the various literary genres, with special attention to tendencies and movements in social, political, and philosophical contexts.  Prereq.: WRT 111.  AHLT, GEHa, UVLL, UVVO.

4 Credit Hours

ENG 350B
English Literature II: 1790-1914

Continuation of ENG 350A.  Prereq.: WRT 111.  GEHa, UVLL, UVVO.

4 Credit Hours

Foundation Survey Courses – American Literature
ENG 353
American Literature I: Developing a Voice

American multicultural fiction, poetry, narratives, autobiography, and essays by such writers as Columbus, Bradford, Rolandson, Edwards, Franklin, Wheatley, Emerson, Fuller, Douglas, Brown, and Twain.  Prereq.: WRT 111.  AHLT, GEHa, UVCD, UVVO.

4 Credit Hours

ENG 354
American Literature II: Emerging Voices

Continuation of ENG 353.  The 20th century: e.g., James, Cather, Moore, H. D. Eliot, Frost, Cullen, Williams, O’Neil, Eliot, Hughes, Fitzgerald, Wright and a host of diverse ethnic voices.  Prereq.: WRT 111. AHLT,  GEHa, UVCD, UVVO.

4 Credit Hours

Senior Capstone Experience
All students will take both of the following which constitutes the English Capstone Experience and Summative Assessment:

ENG 460
Shakespeare

Critical study of Shakespeare, his life, times, and influence.  Representative plays selected from the histories, tragedies, comedies, and tragicomedies.  Part of the English Capstone Experience.   Also THAR 340.  Prereq.: Senior Standing.  GEHa, UVLL.

4 Credit Hours

ENG 499
Senior Examination

A comprehensive, five-part examination in the genres, terms, and critical analysis of the diverse forms of English and American literature.  Includes examination in the four Domains above.  Part of the English Capstone Experience.     Prereq.:  Senior Standing.

1-4 Credit Hours

In addition, all students will take 20 units of upper division electives. 

The Comprehensive Examination
The English Comprehensive Examination (ENG 499), combined with Shakespeare ENG 460, the Senior Exit Interview, and the Single Subject portfolio (as appropriate) provides a capstone experience and intellectual summation for the English Major at the University of La Verne.     

The English Comprehensive Examination is divided into four sections, spread out over two days, normally on two Fridays a week apart.    The student is given two hours to respond in writing to each of the four sections of the exam.    

The organization of the exam is as follows:

   
One part of the exam asks students to demonstrate familiarity with English-related 

terms by providing written definitions and examples.

Three parts of the exam ask students to demonstrate analytical skills and a wide range of reading by responding to questions about one literary work from each of three genres – drama, poetry, and the novel.     The three works are always chosen to represent different periods of English and American literature. 

Single Subject Waiver students sit for a special fifth examination. See II.10.iii.
The English Comprehensive Examination is given about two-thirds of the way through the Fall and Spring Semesters.   Works selected for the Fall Examination are posted in the Department in the previous Spring Semester.   Works for the Spring Examination are posted at the beginning of the Fall Semester.    Students are encouraged to begin studying for the examination in a timely manner, to form study groups, and to work together.    A prep course on study skills and habits is provided to all students, as part of ENG 499. Lastly, students are encouraged to discuss their preparation with all Department members.

II.4. Course Rotation Plan
Many of our courses are offered every term; most are offered on a rotational basis.  For a Spreadsheet of course offerings by semester, see Appendix C.

II.5. Uses of Technology and Role of Information Literacy

The Department of English integrates technology into nearly all its courses.   Most members of the Department have their courses on Blackboard, many require students to do Powerpoint and other technology-based presentations, and members of the Department have participated in many of the workshops and presentations offered by the Office of Instructional Technology and Research Support. 

The University of La Verne offers access to a wide array of current technology.  While no one course can, of necessity, offer instruction and practice in all forms, many of our courses stress information literacy.  All Core courses and most Elective courses in the Department of English use databases (MLA, ERIC, Proquest), computers (Word Processing, Spreadsheets, Internet, Powerpoint, Blackboard), media (DVD, Video, TV), and other forms of technology to access and to examine subject matter.   

II.6. The Faculty 

The Department of English has six full-time faculty members.  The staff ensures a continuity of teaching by offering Core classes regularly.  ENG 460 Shakespeare, for example, is offered every semester, American and British surveys rotate each term.  Moreover, each course is always taught by the same faculty member, insuring that anyone who takes, say, ENG 350B English Literature II will have the same reading and workload as another student who takes the course in another term.

The full-time faculty consists of two generalists, two America Specialists and two British Specialists:

· David Werner, Associate Professor, and Chair— a Generalist, whose publications include many books on prison education;
· Alden Reimonenq, Professor— British and American Specialist, former Provost of University of La Verne, has published on racial and gay issues;  
· Ken Scrambray, Professor— America Specialist and author of three books on gay American writers;

· William Cook, Professor— America Specialist, former Provost of University of La Verne and author of numerous books of poetry and essays;
· Dorena Wright, Professor— British Specialist, whose research interests span from post-colonialism to feminist issues such as the courtesan in the Georgian and Victorian novel;

· Jeffrey Kahan, Professor— British Specialist, author of numerous books on Shakespeare and 18th century Literature;
For a full list of faculty publications from the academic years 2005-2010, see Appendix A.  

II.7. Advising

Only full-time faculty handle student advising.  New students are generally spread equally among the entire English faculty, though each student has the right to switch advisors.  In addition, each student is give a Student Handbook specifically designed for English Majors, which explains the logic and rationale of the program, what is expected of the student, what recourse the student has in case of a disagreement over grades, as well as issues concerning appropriate conduct.  (The Student Handbook is currently being revised.)

II.8. Teaching Techniques

In order to engage students and to reinforce concepts, the Department of English Faculty employs a wide variety of interactive teaching styles and assessment methodologies.    See Appendix B: Teaching Matrices.

II.9. Majors and Non-Majors: Who Are They?
The number of student choosing English as a Major at University of La Verne:

Fall 2005   
Fall 2006  
Fall 2007   
Fall 2008
Fall 2009   Fall 2010

      76

    68

    59
    
     53 

      50              66

(N.B. The above cited numbers include CAPA students.)

Over the same period, our percentage of the La Verne undergraduate population has fallen from 1.7% to 1.3%.  The numbers for 2010 are far better.  We now account for 1.5% of the La Verne undergraduate population.  Even so, we are still short of our 2005 numbers.  See Appendix G for additional information.  

II.10. The Single Subject Waiver Program
The Single Subject English Major is expected to demonstrate wide-ranging, comprehensive knowledge of literature in English; a working knowledge of research and analytical skills; competency in composing responses to in-class examinations, competency in writing both long and short research papers; familiarity with discipline-related research technology, familiarity with the Domains of English Instruction, and the ability to think critically and to defend opinions and judgments.  These students must submit a portfolio reflecting their academic accomplishments within the Major.
II.10.i. SSW Requirements Offered as Part of General Education

WRT 
110
College Writing A



4

WRT
111
College Writing B



4

SPCM
100
Fundamentals of Public Speaking

2

JOUR
166
Introduction to Mass Media


4

and

WRT
301
Introduction to Creative Writing

(4)

or

THAR
200
Theater, Acting, and Performance

(4)

II.10.ii. The SSW English Core Requirements 

ENG 
270
The Foundations of Linguistics

4

ENG 
275
Advanced Writing for the English Major
4

ENG 
320
Language Arts for the High School Teacher
4

ENG
350A
English Literature I: Beginning to 1790
4

ENG
350B
English Literature II: 1790-1914

4

ENG
353
American Literature I: Developing a Voice
4

ENG 
354
American Literature II: Emerging Voices
4

and 

ENG 
383
Myth in Literature



4

WRT
301
Introduction to Creative Writing

(4)

or

THAR
200
Theater, Acting, and Performance

(4)

and one course in the American Novel:

ENG 
434A
The American Novel 1800-1900

(4)

Or

ENG
434B
The American Novel 1900-2000

(4)

And, as the Senior Capstone Experience:

ENG 
460
Shakespeare




4

ENG
499
Senior Examination



2

Total




In Major

46

Electives






12

N.B. The State of California Department of Education California Commission on Teacher Credentialing (CCTC) is the organization responsible for establishing the criteria and regimen for teachers in the California middle and high school classroom.   
II.10.iii. The Portfolio for Single Subject Waiver
As part of the Senior Capstone Experience, Single Subject students present a portfolio for evidence of academic accomplishment.   Students compile their portfolio throughout their English career and present it for evaluation when sitting for the Senior Examination.   This Portfolio contains:

· The teaching Journal from ENG 320  

· The comprehensive language and linguistics paper from ENG 320  

· The Shakespeare paper and related skills in ENG 460 

Portfolio Assessment Objectives:

      The student will:
· Identify and understand foundational teaching terms and features

· Identify foundational linguistic terms and features 

· Distill abstract knowledge into basic ideas and fundamental principles

· Recognize, compare, and evaluate teaching techniques

· Trace development of linguistic investigation in historical periods

· Analyze and interpret important works of young adult literature

· Understand the interrelatedness of social, philosophical, and historical contexts in the analysis of literature

Outcomes of the Portfolio Requirement:
      The student will:
· Define and apply salient literary terms and features

· Define and apply salient linguistic terms and features

· Define and apply salient teaching terms and features

· Interpret and apply findings in a structured format

· Demonstrate a reasonable command of the logic of both linguistic and literary analysis

· Demonstrate a reasonable command of the conventions of teaching the various Domains of English
· Demonstrate understanding of the relationship between English literary study and language acquisition
· Identify the influence of  historical, philosophical, and social events on selected works of literature
Assessment Percentages for the Portfolio:
The Portfolio is assessed as part of the Senior Examination:    Terms 
Pass/No Pass

    Portfolio      20%

    Novel
20%

    Play

20%

    Poem
20%

    Project
20%

II.10.iv More on State Requirements (in italics), and our Department's Responses.
1.1. The California Teacher of English will be adept in the basic skills of reading,

writing, speaking, and listening.   She or he will have experienced a broad range of literary works in English, American, and World literature and will have been called upon to exhibit and hone basic skills in the examination and exposition of complex texts from a variety of cultural traditions.   The Teacher of English will have acquired knowledge of second-language acquisition, of individual learning styles, of current practices in the teaching and study of composition and literature, and of the history and structure of the English language.   The Teacher of English will have developed his or her investigative and critical skills, will have the ability to read texts on a variety of levels, will understand the dimensions of complex meaning, and will have developed her or his enthusiasm and love of literature.   The Teacher of English will be prepared to communicate this love and intellectual understanding to his or her students and will be prepared to teach a literature-based curriculum that encourages independent thinking, reading, and writing and that exposes all students, whatever their primary language, to significant literary works.

Response:
The English Single Subject Waiver program at the University of La Verne is based on the belief that all teachers of English in California public schools must themselves first and always be students of English.  California is an ethnically, socially, and culturally diverse community, and the Department of English believes that full participation in California’s complex society is built on the twin foundations of developed scholarship and life-long learning.  In addition to reflecting the emerging and enlarging canon of American, English, and World literatures, the English Single Subject Waiver program recognizes and expands upon the State-adopted Academic Content Standards for K-12 Students and Curriculum Frameworks for California Public Schools.   The Single Subject Waiver program is built upon these standards.  In our opinion, these standards in turn reflect the following principles:

· First, literature and language are at the core of all human interaction, and the ability to read and to understand text and discourse is crucial to survival in today’s multicultural, discourse-oriented, media-driven society.  Students in California public schools must be able to participate in the important discourses of society. 

· Second, full participation in a complex and technologically-advanced society means being able to adapt to increasing complexity and changing technology.  Students in California schools certainly need the basic tools of speaking, reading, writing, and listening, but they need more.   To thrive in today’s society, students also need the technological and media skills necessary for them to analyze complex texts, to think critically, and to adapt to new information and standards.

1.2. The program philosophy, design, and intended outcomes are consistent with the content of the State-adopted Academic Content Standards for K-12 students and Curriculum Frameworks for California public schools.

Response:
The English Single Subject program at the University of La Verne has been developed and continues to be developed through important participation by members of the Education Department at the University and by former students and others who are actively teaching in California schools.   The course of study in the program is also based on the State-adopted Academic Content Standards for K-12 Students and on the Curriculum Frameworks for California Public Schools.  All students who complete the Single Subject Waiver program will have read and will be familiar with both documents in ENG 320 Language Arts for the High School Teacher. Through the participation of our Advisory Board  (see Appendix D), the University of La Verne English program monitors the changing educational environment of California and will continue to prepare students to meet the needs of California’s increasingly diverse student population.

1.3. 
The statement of program philosophy shows a clear understanding of the 

preparation that prospective teachers will need in order to be effective in delivering academic content to all students in California public schools.

Response:
See Department of English Mission Statement, above, Section II.1.

1.4.
The program provides prospective teachers with the opportunity to learn and apply significant ideas, structures, methods, and core concepts in the specified subject discipline that underlies the 6-12 curriculum.

Response:
What the Standard refers to as the “significant ideas, structures, methods, and core concepts” of English would seem to have to be at the core of any English program of consequence.    Single Subject students of the University of  La Verne Department of English are fully exposed to the elements of the K-12 curriculum.   In the required writing courses (WRT 110, College Writing A, WRT 111, College Writing B, and ENG 275, Advanced Writing for the English Major) students are exposed to and practice with writing strategies and genre-derived applications in courses such as ENG 320 Language Arts for the High School Teacher, Single Subject, wherein students study the content standards themselves. To ensure a high quality of writing, the Department of English maintains a “gateway” course for the English Major, ENG 275 Advanced Writing for the English Major, in which students must pass with a grade of “B” or better.  The course is primarily devoted to writing, and, therefore, focuses on the appropriate methods of rhetorical discourse as applied to the critical appraisal of poetry, prose, and drama.   

In the university-required Speech course, English students are introduced to the conventions of oral genre presentation; in their required literature courses, students prepare and practice oral responses.  In English 460, all students must do a verbal report consisting of combing Shakespearean criticism, presenting the critic's viewpoint, and then poking holes in the critic's theories. The same class mandates the memorization of at least 30 lines of Shakespearean verse.

1.5 The program prepares prospective single-subject teachers to analyze complex discipline-based issues; synthesize information from multiple sources and perspectives; communicate skillfully in oral and written forms; and use appropriate technologies.

Response:
ENG 275 Advanced Writing for the English Major, for example, analyzes complex discipline-based issues of plot, theme and structure, synthesizes information from multiple sources of information and critical perspectives (New Criticism, Post-Colonial, Deconstruction, etc.), and teaches students to use appropriate technologies, including data bases and presentational platforms such as Powerpoint and word processing, in order to communicate their questions, speculations, and conclusions.

1.6.
Program outlines are defined clearly and assessments of prospective teachers and program reviews are appropriately aligned.

Response:
The Department of English, in accord with the policy of the University of La Verne, uses many and varied measures to assess the subject matter competence of each future teacher candidate.   Both good teaching practice and a respect for different learning styles and competencies demand multiple measures of assessment.  The Department of English has for years championed the use of multiple assessment measures, both as a way of offering to each student the fairest manner of assessment and as a way of modelling effective assessment techniques for future teachers.  To that end, our faculty is continuously assesses the recommendations of the Educational Effectiveness Committee.  Further, our Advisory Board assures that our course offerings and assessment methods are appropriately aligned and relevant to current California Content Standards.   The Advisory Board meets twice per academic year or once per semester. And, of course, our accrediting agency (WASC) is currently concerned with outcome measurement and assessment, so this is and has been an on-going Departmental concern.
Our Department is also small enough (6 full-time members) so that we can have profitable retreats to discuss pressing issues and to brainstorm about future possibilities.   We meet for an all-day retreat once per year.   See Appendix D: Advisory Board and Appendix E: Retreat Agendas.   However, we have not met since the Spring 2009 because of the Department’s personnel issue.  See I.2.

1.7.
The institution conducts periodic review of the program philosophy, goals, design, and outcomes consistent with the following:  campus program assessment timelines, procedures, and policies; ongoing research and thinking in the discipline; nationally accepted content standards and recommendations; and the changing needs of public schools in California.

Response:
See most of the responses for II.10.iv.   The Department of English at the University of La Verne maintains itself in the forefront of current thinking and technology in the greater subject matter of English literary and language scholarship.   Our faculty maintains an impressive record of publication and scholarship in an equally impressive variety of fields (Appendix A: Faculty Publications).   At the same time our Advisory Board keeps us apprised of the changing currents of California public education  (see Appendix: D).

Part III: Assessments and Goals

III.1. Evaluation of the Overall Program: Assessment Techniques 

The ongoing review conducted by the Department of English includes an examination of program goals, design, how well the program relates to the Mission Statements of both the University and Department, curriculum, course content, requirements, student success, technology uses, advising services, assessment procedures, and program outcomes for prospective teachers.  

We use a variety of strategies to assess our quality and customer satisfaction.

III.1.i. Teaching Evaluations

As with all University of La Verne faculty, each member of the English Department is subject to teaching assessments in all classes.  The data is confidential, shared only with the Dean, Provost, Professor, and Departmental Chair.  According to the Departmental Chair:

(i)Teaching assessments are studied by the Chair on a term-by-term basis.

(ii) The numbers for all faculty fall well within University of La Verne aggregate norms and often exceed University of La Verne-wide averages.

(iii)  In the event that any response falls below University of La Verne aggregate norms, the Chair discusses the issue with the faculty member and monitors the situation and/or offers appropriate advice. 

III.1.ii. Senior Exam

The Senior Exam is divided into four parts, each of which measures competency in a different area of English Studies.  The first of these in-class, closed book examinations asks the student to define a variety of literary terms.  The second examination tests the student's competency in writing three essays on a given novel; the third asks for the student to break down the meter and verse of a given poem; the last test asks the student to write two long essays on a given Shakespeare play.  The texts of the second, third and forth examinations are based upon books which are not covered in the classroom, the logic being that the Senior Exam gauges a student's ability to transfer what s/he has learned in the classroom to new and, in some cases, utterly-unfamiliar texts. The Senior Exam is given twice a year, and the student has six weeks to prepare.   The student's name is withheld from the grader, so as to insure assessment objectivity.  Two members of the faculty grade each exam. The two faculty members then confer on a final grade for each essay.  If one professor has a grade that is more than half-a-letter grade higher or lower than that of his or her colleague, the test is then offered to a third member of the Department, who then renders a deciding opinion. Once the grading is completed, they are handed off to the Department Chair.  Some sections of the exam are more demanding than others.  Critical terms, the first examination, is easily the least difficult; the second examination, the novel, due to time constraints of reading, is perhaps the most arduous. Overall, grading is based upon the learning competencies, cited in Section II.2: Program Goals and Learning Outcomes. The Department monitors the examination results as a way to gauge not only what a student has learned in his or her three years at University of La Verne, but also how well our faculty has prepared each student.  

The results of the examinations administered between sp2005 and f2010 can be found in Appendix F.
III.1.iii. English Surveys and Exit Interviews

The Department of English now conducts an informal survey in English 460 each term.  An Exit Survey with our own graduating Majors is conducted every year.  We have also conducted two Alumni Surveys (mail and online). 
What follows are highlights:  Our informal student surveys in ENG 460 record a high level of customer satisfaction across various measures: subjects and authors, course delivery, teacher responses and availability, appropriate uses of technology.  When we, in our Exit Surveys, asked our students to name their favorite course, virtually all primary core classes were listed.  Our graduates also recorded their strong interest in recommending the program to others.  Responses to our Alumni Surveys also record a high level of customer satisfaction. See Appendix G for actual surveys and replies.
 III.1.iv. Continued Contact

The University of La Verne Department of English maintains a high level of contact with neighboring secondary schools.   The University School of Education is an influential force in education in California, its graduate program awarding over 100 first-level administrative credentials per year.   A great number of school administrators in California are now La Verne graduates, and this fact facilitates continuing contact between public school personnel and the Department of English.   The Advisory Board meetings examine and present opportunities for effective Department – public school partnerships.

For samples reflective of the English Department's enduring concerns with what is going on in elementary and high schools, and how we, as a unit, can better serve the needs of our graduates, see Appendix D.  We also, periodically, conduct a survey among our graduates.  See Appendix G.

III.1.v. Annual Retreats

Once a year, the Department of English holds a retreat in which it goes over the existing program, discusses various ideas to improve certain courses, and lays out a variety of strategies to better integrate itself within the University of La Verne community.

However, because of ongoing personnel issues within the Department, we have not had a retreat since the spring term of 2009.  On the Department’s personnel issue, see I.2. For samples of our prior Retreat Agendas, see Appendix E.
III.1.vi. Curriculum Comparisons (Internal and External)

Internal

As part of our ongoing strategy to give students a balanced offering of classes, the English Department is aware of the books, subjects, teaching, and examination strategies of each course.  The program is designed with an incremental difficulty level.  The easiest classes are the 200 level courses, 300 level have greater difficulty and more reading requirements, the most difficult class, English 460, requires a great deal of writing and reading.  English 460 alone requires over 50 pages of writing and the reading of at least 10 plays and related criticism.

External

As part of this Program Review, a variety of regional schools were contacted and surveyed.  The results suggest that ULV not only fulfills the Single Subject mandate (see II.10) but also offers more depth than our regional counterparts with the addition of a Capstone Project/Senior Exam. 

Comparison of Mandatory ULV English Courses to Selected Regionals:
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Senior Exam
III.2. Summary of Strengths, Challenges and Opportunities

When citing strengthens and weakness, it should be noted that these bullets are not all equal, nor are they listed in any order other than categories of strength or weakness: 

Strengths

· Offers skill appropriate to job market:  Our graduates get and keep teaching jobs; there can be no greater marker of success.  In addition, we remain in contact with them to monitor changes in job skills. See Appendix D. 

· Competency of English faculty:  According to our own Survey (see Appendix G), the Department of English’s faculty scored 9.67 out of 10 on the following question: How well do you feel the instructor knows the material?
· Small classes:  Many of our classes are for English Majors only.
· Individualized attention:  The small number of our full-time faculty ensures that, over the course of the program, we bond with our students.
· More depth than many of our regional counterparts.  See III.1.vi.

Weaknesses 
· Inability to resolve personnel issue.  See I.2.

· Limited course offerings: Because our numbers are so few, our offerings are limited.
· No Masters Program: Our students are comfortable with us and loyal to the institution.  They regularly inquire why we have no M.A. Program. 

· No online program.  See I.1.ii. 
III.2.i. Program Goals and Objectives

The competence of the faculty and our abilities to satisfy the expectations of our students are reflected in our various Surveys (see Appendix G).  Our overall goal is to reflect the needs of our students, to monitor any changes in skills requirements and to adapt accordingly.  Our ENG 409 Special Topics course offerings allow us to experiment with new course offerings; our future course on desktop publishing will enhance our technological offerings (see Appendix C).

In short, our program clearly meets and exceeds the established goals and learning outcomes (see II.2), primarily because we have adopted a dynamic process of continually monitoring and examining student accomplishment and State of California Single Subject Waiver requirements.  We have been proactive in modifying program requirements as needed to address any deficiencies or discrepancies observed (e.g., addition of an Exit Interview; see II.3.iii). 
III.3.  Recommendations for New Courses of Action

III.3.i.
Resolving the personnel issue within the Department of English (see I.2, above). 

III.3.ii.
The number of students declaring as English Majors is not in step with the rise and fall of overall undergraduate enrollment.  In 2005, we had 1.7% of the undergraduate class; that number is now 1.5%; in between, we dripped to a low of just 1.3% of the undergraduate class.  The Department needs to do a better job promoting the values and career opportunities of an English degree.  This may, in turn, necessitate an updating of both courses and their delivery.  More online courses might be a benefit; more GE or freshmen courses promoting a combination of pop and serious literature may also attract potential Majors; partnering with Modern Languages on a Spanish Literature course, or partnering with some local publishers might enhance the richness, diversity, and job opportunities of our Majors.  The benefits of an English degree for the LSAT need to be promoted both to our own students and to the entire University of La Verne undergraduate class.

III.3.iii. Four of the Department’s members are in their 60s. The Department might begin to think about what its needs are for the next 30 years.  Certainly, a new hire should be proficient in online teaching.

III.3.iv.  Exit Reviews need to be done on a more consistent basis. Although the Department does have an annual survey of its graduates, a full survey of our Majors and Non-Majors has not been undertaken since 2003. (For results, see last Program Review.)  We need to update our information.

III.3.v. There are many Special Topics ENG 409 courses that have been taught a number of times.  The Department might want to turn some of them into permanent courses.  

Part IV. Appendices

Appendix A: Faculty Publications
Appendix B: Teaching Matrices (Excel file, detached)

Appendix C: Course Rotation (Excel file, detached)
Appendix D: Advisory Board 


Appendix E: Retreat Agendas 


Appendix F: Senior Exam Results


Appendix G: Periodic Student Surveys (2008-2010), Exit Survey (2006-2008) and 
Alumni Survey (2010)

Appendix A: English Faculty Publications 2006-2010

Bill Cook, Professor

Essay Collection:

Editor. The Plight of the Palestinians: A Long History of Destruction. Aldershot, England: Ashgate,  2010.

Fiction:

The Rape of Palestine. Expathos Press. Groningen, Netherlands. 2008.

The Chronicles of Nefaria. Expathos Press. Groningen, Netherlands. 2008.

Tracking Deception: Bush Mid-East Policy. Dandelion Books. Tempe, AZ. 2006. 

The Unreasoning Mask. Contemporary Tragedy. Co-Authored with Darcy Faye Jones-Cook. 2003. (Performed)

The Agony of Colin Powell. One Act Monologue in verse. 2005 for 2006.

Journalism:

Published over 75 articles in Internet publications dealing with the mid-east over nine years including Counterpunch, the Palestine Chronicle, Pacific Free Press, Atlantic Free Press, World Prout Assembly, MWC News, Information Clearing House, and Dissident Voice with many of these translated into Spanish, French, German, Italian, Arabic and Chinese. 

Jeffrey Kahan, Professor
Academic Books:
How to Get Published in the Humanities (McFarland, forthcoming 2011).

Bettymania and the Birth of Celebrity Culture (Associated University Presses, 2010).

With Stanley Stewart, Caped Crusaders 101: Composition Through Comic Books (McFarland, 2006; 2nd ed. revised and expanded, forthcoming 2010).

The Cult of Kean (Ashgate, 2006).
Scholarly Editions:


Shakespeare, Coriolanus (New Kittredge Shakespeare, forthcoming 2010).

Shakespeare, Pericles (New Kittridge Shakespeare, 2009).

Shakespeare, Much Ado About Nothing (UK: Macmillan; USA: Shakespeare Sourcebook Series, 2006).

W.H. Ireland, The Abbess, Rimauldo, Gondez (Zittaw Press, three volumes 2005-6).

Southey, Robert Southey's Epic Poetry (University of Gloucester, 2006).

Essay Collections: 

“ ‘Shakspeare Ireland’s’ Gothics" for Shakespearean Gothics (University of Wales, 2009), 60-83.
Guest Editor, with M. Thomas Hester, Ben Jonson Journal 16.1 and 16.2(Spring 2009).

Gen. Ed. King Lear: New Critical Essays (Routledge, 2008).

Guest Editor, Cithara, 46.1 (Fall 2006).

Editorial Boards and Professional Services:
Acted as referee on manuscript-length MS for Bedford Shakespeare Series, September 2010.

Associate Editor, Studies in Gothic Fiction, 2010-present.

Associate Editor, Udolpho Press, 2008-present.

Associate Editor,  Dark Man: The Journal of Robert E. Howard Studies, September 2006-2010.

Associate Editor, Shakespeare Yearbook, January 2006-present.

Popular Editions: 

Shakespeare for Children: The Winter's Tale (Millennium Shakespeare Series, 2006).

Shakespeare for Children: King Lear (Millennium Shakespeare Series, 2006).

Shakespeare for Children: Merry Wives of Windsor (Millennium Shakespeare Series, 2006).

Articles:  

“The Man Who Helped Conan: An Interview with Roy Thomas.” Dark Man: The Journal of Robert E. Howard Studies 5.2 (2010): 85-116.



“‘Marchers of Valhalla’, Creation, and the Cult of Castration.” Dark Man: The Journal of Robert E. Howard Studies 5.1 (2010): 20-40.

“‘Shakespear wanted Arte’: Questioning the Historical Value of Ben Jonson's Conversations With Drummond.” Ben Jonson Journal 16.1 and 16.2(2009): 132-147.

Introduction. King Lear: New Critical Essays (Routledge, 2008): 1-103.

“Canonical Breaches and Apocryphal Patches.” Shakespeare Yearbook (2007): 293-316.

“Conan the Shakespearean/Hamlet the Barbarian" for Dark Man: The Journal of Robert E. Howard Studies (2006): 79-96.

Encyclopedia Entries:
 “Poets Laureate” in The Encyclopedia of British Literature and Poetry, ed. David Kastan (Oxford: Oxford University Press, 2006).

Notes: 

“If Only: Alternatives and the Self in King Lear.”  King Lear: New Critical Essays (Routledge, 2008): 351-361.
“The Double Falshood and the Spanish Curate: A Further Fletcher Connection.” ANQ 20.1 (2007): 33-35.

“The Future of R.E. Howard Scholarship: A Reply to S.T. Joshi,” Dark Man: The Journal of Robert E. Howard Studies 2.1.(2006):62-9

“Shakespeare’s Hector and Heywood’s The Rape of Lucrece,” ANQ  18.2 (2005 for 2006): 25-6.

“A Further note on Semiramus,” ANQ 18.2 (2005): 27-8.

Book, Stage, and Film Reviews:
Reiko Oya, Representing Shakespearean Tragedy: Garrick, the Kembles, and Kean in Shakespeare Yearbook (2009): 97-100.

James Shapiro, A Year in the Life of William Shakespeare: 1599, in Shakespeare Yearbook  (2007): 491-8. 

W.H. Auden, The Sea and the Mirror:  A Commentary on Shakespeare’s The Tempest, in Shakespeare Yearbook (2007): 520-2.

Robin Headlam Wells, Shakespeare’s Humanism, in Cithara, 46.1 (Fall 2006): 33-55.
Robert E. Howard, Boxing Stories, in Dark Man: The Journal of Robert E. Howard Studies 2.1 (2006): 87-91.
Robert E. Howard, The Bloody Crown of Conan, in Dark Man: The Journal of Robert E. Howard Studies 2.1 (2006): 94-98.

Zachary Lesser, Renaissance Drama and the Politics of Publication: Readings in the English Book Trade, in the  Marlowe Society of America Newsletter XXVI.1(2006): 9-10.
Conference Papers:
“The Death of Captain America and Its Ramifications.” Comic-Con International. July 24, 2010.

 “Black Superheroes.” Wonder Con, San Francisco, October 17, 2008.

“Forgery and the Editorial Process.”  NEASECS, Salem State College, Salem, 2006 November 9-12, 2006.

Ken Scambray, Professor
Book:

Queen Calafia’s Paradise: California and the Italian American Novel .  Fairleigh Dickinson Univ. Press 2007.

Articles:

The Land Beyond: Italian Migrants in the Westward Movement. Ed. Gloria Ricci Lothrop. “Creative Responses to the Italian Immigrant Experience in alifornia:Baldassare Forestiere’s “Underground Gardens and Simon Rodia’s “Watts Towers.” San Marino: Patrons of Italian Culture, 2007.
Accenti: A Magazine with an Italian Accent (Montreal) “Renaissance Italian Masters and the Art of Alan Pascuzzi.”  Fall 2006/
Accenti: A Magazine with an Italian Accent (Montreal) “Watts Towers.” Spring 2007. “Underground Gardens.”  Summer 2007.

Accenti: A Magazine with an Italian Accent (Montreal) “Italy: Re-Imagining Sicily.” Fall 2007. “Italy: Re-Imagining Calabria.” Spring 2008

L’Italo-Americano. Italian-English newspaper, Los Angeles. Contributing Book and Film 

Critic. Approximately 300 book reviews and sixty film reviews: 1977-2008

Chapters in Books: 

Sabato Rodia's Watts Towers in Los Angeles:  Art, Migrations, Community Development. Ed. Luisa Del Giudici (Forthcoming). “The Literary and Immigrant Contexts of Simon Rodia ’s Watts Towers” Conference Proceedings: He Built the Towers: Sabato Rodia’s Watts Towers International Conference, University of Genoa, Italy: April 2-5, 2009

Italian Folk: Vernacular Culture in Italian-American Lives. Ed. Joe Sciorra Fordham University Press, 2010. “Creative Responses to the Italian Immigrant Experience  in California: Baldassare Forestiere’s “Underground Gardens and Simon Rodia’s “Watts Towers.”


The Land Beyond: Italian Migrants in the Westward Movement. Ed. Gloria Ricci Lothrop. “Creative Responses to the Italian Immigrant Experience in California: Baldassare Forestiere’s “Underground Gardens and Simon Rodia’s “Watts Towers.” San Marino: Patrons of Italian Culture, 2007.

Poems placed in the following journals:

Feile-Festa (Winter 2009)

California Quarterly  (Winter 2008)

Feile-Festa (2008)

Patterson Literary Review (2008-- Editor’s Choice Poetry Prize; Allen Ginsberg Poetry Awards)

Beyond History ( Poetry Proceedings  From Assoc. of Italian Canadian Writers, Udine, Italy (Poems) 2006 

David Werner, Associate Professor and Chair
Book Reviews and Chapters:

Numerous Book Reviews published in The Journal of Correctional Education.   2006-through  2010.

“What I Learned in Prison.”  Chapter in In the Borderlands: Learning to Teach in Prisons and Alternative Settings.  San Bernadino: Cal State San Bernardino Press, 2008. 7-16.
Appendix B:  Teaching Matrices
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Advanced Writing

 for the English Major
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Language Arts for the 

High School Teacher
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Survey of English 

Literature I: to 1640
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Survey of English Lit. II:

 to 1640-1798
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Survey of English Lit.

 III: 1798-1890
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American Literature I:

From Exploration to the

 Gilded Age
	[image: image63.jpg]



	[image: image64.jpg]



	[image: image65.jpg]



	
	[image: image66.jpg]




	[image: image67.jpg]



	[image: image68.jpg]




	ENG 354

American Literature II:

From the 1890s to 

World War II
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American Literature III:

Emerging Voices
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	ENG  formerly 340 now 460

Shakespeare
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	ENG 499

Senior Examination
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Appendix C: English Course Rotation  (For other courses, see below.)
	Subject
	Course
	Title
	FA

10
	JA11
	SP

11
	SU

11
	FA

11
	JA

12
	SP

12
	SU

12
	FA

12
	JA

13
	SP

13
	SU13
	FA

13
	JA

14
	SP

14
	SU

14
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	Intro to Lit.
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	260


	Shakespeare in Film
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	Shakespeare in Performance: London
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	The Foundations of Linguistics
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	275
	Advanced Writing for the Eng Major
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	350B
	Eng Lit II
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	350D
	New Literatures in English
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	353
	Amer Literature I
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	Amer Literature II
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	362
	North American Italian Lit
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	366
	Italian Experience
	
	[image: image138.jpg]



	
	
	
	x
	
	
	
	x
	
	
	
	x
	
	

	ENG
	383
	Myth in Literature
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	385
	Special Studies in Amer.  Lit.
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	Los Angeles Fiction
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	ENG
	409
	SP:Short Story in Film
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	409


	SP:Graphic Novels
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	SP:Af Am Sht Story
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	409
	SP:Lit of Protest
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	ENG
	421
	Modern Poetry in English
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	ENG
	425
	The American Renaissance Period: an Emerging American Voice
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	ENG
	434B
	American Novel, 1900-1945
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	Major Authors
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	ENG
	460
	Shakespeare
	[image: image174.jpg]



	
	[image: image175.jpg]



	
	[image: image176.jpg]



	
	[image: image177.jpg]



	
	[image: image178.jpg]



	
	[image: image179.jpg]



	
	[image: image180.jpg]



	
	[image: image181.jpg]



	

	ENG
	499
	Senior Examination
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In addition, the department will be offering the following new courses (not yet scheduled): ENG 315 Desktop Publishing for Theatre. 

Other approved courses include: ENG 240 Introduction to Drama, ENG 280 Science Fiction, ENG 281 Survey of Old Testament/Hebrew Scriptures, ENG 283 Film and Society, ENG 300 Writing for the Visual Arts, ENG 316 Playwriting and Screenwriting I, ENG 342 American Plays, ENG 344 Drama on Page and on Stage, ENG 381 Horror and Fantasy in Fiction, ENG 403 US Language and Culture I, ENG 405 US Language and Culture II, ENG 425 American Renaissance Period, ENG 431 Modern British Fiction, ENG 433 Detective Fiction, ENG 435A Novel Masterpieces I, ENG 435B Novel Masterpieces II, ENG 436 Major Authors, ENG 440 American Stage: Mirror of Society, ENG 441 Drama: Comedy and Tragedy, ENG 442 Shakespeare and His Contemporaries, ENG 443 Twentieth-Century Drama, ENG 447 Masters of the Drama. 

Appendix D: Advisory Board
In general, meetings of the Advisory Board are held to examine the relevance/utility of the University of La Verne Department of English program, and  to see how our program reflects the needs of today’s teachers.  

Department of English Advisory Board Meeting

The University of La Verne 

1 May 2008

6:30

AGENDA
I
Welcome and Introductions  --  Meet and Greet

· Constitution and Function of New Board

· Role of Board – Advisory and What?

· Response – Feedback loop

· Board Review and Response 

· Departmental Evaluation and Response

· Implementation

· Response to Board

II
Teaching Concerns from the Field

III
Effectiveness of ULV English Program

IV
New Single Subject Requirements and Changes to the English Program – Discussion of:

· New Classes

· New Evaluations

· Change in Survey Courses

· Capstone Assessment

V
Partnerships

Department of English

Advisory Board Meeting Spring 2009, 

November 5, 6:30PM

Purpose of Meeting

In general, this meeting and all future meetings are to examine the relevance of the University of La Verne Department of English program and requirements to see how they fit in with the needs of today’s teachers.

Discussion Points:

Have the Department of English requirements helped you in your preparation for classroom teaching?   If so, how and which requirements; if not, what could be improved?

Have the Department of English requirements helped you in developing resources for teaching?   How?

Do you have a support network to assist you in discussing problems related to classroom teaching?    How could the Department of English assist in developing or supporting such a network?

How much contact do you now have with Department of English faculty and/or students?   Would you prefer additional contact, and, if so, in what form?

Were the works you studied in your courses, canonical or other, relevant to the demands placed on you for works studied in your classes?   What about the diversity of works studied in Department of English courses?

Did the writing of long or short papers in your Department of English courses better prepare you for what you have to do in the classroom?

How much of your Department of English coursework do you feel you retained?

How would you now evaluate the expectations placed upon you by Department of English courses?

How satisfied are you now with your choice of Major and/or profession?   

Are you planning on pursuing more education?   If not, why?    If so, in what form?

Appendix E: Annual Retreats 2006-2010
Once a year, the English Department holds a retreat in which it goes over the existing program, discusses various strategies to improve certain courses, and lays out a variety of strategies to better integrate itself within the University of La Verne community.

However, because of ongoing personnel issues within the Department, we have not had a retreat since the spring term of 2009.  See Section I.2: The Department’s New and Unresolved Issue: Complaints and Cress-Complaints, Teaching Assignments and Collegiality.

Outlines of past Retreats follow.

ULV Department of English Retreat




23 May 2006

Discussion Points / Agenda

POINTS FOR IMMEDIATE DISCUSSION / ACTION

· Senior Exam Works  (Posted 1 August)

· Special Topics Courses proposed if offered more than twice

· Department-based promotion committee/process

· Transitioning between the Old (pre-2005) requirements and the new

· Transfer students now under requirements

· Change Overall unit requirement and prepare form for waving

· Ken’s novel courses offered eves and three out of four

· GE: 3 ½ proposals

· Appreciation to Jeffrey and David for saving Bill, Ken, and Dorena a lot of work

· Other Items for Open Discussion

SUBJECT MATTER PROGRAM PROGRESS

· Transitioning between the Old (pre-2005) requirements and the new

· Transfer students now under requirements

· Change Overall unit requirement and prepare form for waving

· Advisory Board – 

· Listserve

“”Survive and Thrive” Proposal for English Departmental-sponsored conference/workshop/support session for new teachers 


Addressing the question of how a teacher survives in the face of State Standards


Addressing teacher burn-out and first year difficulties

DEPARTMENTAL PROMOTION  ITEMS FOR DISCUSSION

· Shakespeare’s Birthday as Department Promotion  

Evaluation

What we want to do next year

Who takes charge?

· English Out-Reach and Departmental Promotion

Departmental Teaching, etc. Awards

Evaluation 

When meet?

DEPARTMENTAL RELATIONSHIP TO ULV  (from last year, to be noted and 








Commented upon)

· What is the role of the English Department within the University?

Note that this seems to be improving.

· What we can do to help Fred reorganize things.

As does this

· Release Time proposal to rest of University from English Department

As does this

· Departmental Autonomy – How to create more Departmental independence within ULV
· As does this

DEPARTMENTAL MISSION          (From last year – if we have time)

Who Are We and Where Are We Going?

· Adoption of a proposed English tag-line “Mission Statement”      Ex:

The Department of English at the University of La Verne: 

      “Responding to the Literature of a Diverse and Changing World”

· Who Are We?  –    What is our present purpose here at ULV?

· To teach our Students?     High School, Grad School or Both?

· To make nice lives for ourselves?    Time off, research, new opportunities?

· Where Are We Going?  -  Where do we what to be in five/ten/fifteen years?

MANY OTHER THINGS

· English Association – How organized, Who does

· Departmental Outreach – How to attract more attention within/without ULV

· Dept. Chairs Association

· Regional Departmental Meeting -  Chair and representative faculty

· CORE classes 

· Departmental Cohesion – How to work together more effectively

· Departmental Identity – How to have more of a sense of who we are

· Involvement of Students – How to get students more involved in the English program

· New Technology, New Directions, New Trends in Education

· WEB classes

ULV Department of English Retreat




23 May 2007

Discussion Points / Agenda

Appointment of a substantive notes secretary – give notes to Melanie, Start Departmental Actions file, copy in Melanie’s office, copy for Chair, (copy for all?)
POINTS FOR IMMEDIATE DISCUSSION / ACTION 
· Senior Exam Works  (Posted 1 August)

· Summer Advising Volunteers

Handout
· Criteria for credit for ENG electives?      Sh in Film

· Special Topics Courses proposed if offered more than twice

· Department-based promotion committee/process

· GE    -  Who has done course work on this?

POINTS FOR DISCUSSION

· Appreciation to Jeffrey for promotion - all

· Book Appreciation: Ken & Jeffrey  -  all

· Reimonenq to “take a look at” ENG/WRT/LANG situation – David

· Student Profile Cards – Finally!!! – David

· Course Rotation Plan  -  David
Handout
· On-line classes – General Discussion  - Ken, Jeffrey

· WASC criteria  - Bill


Handout
· Getting to know our Majors – Bill, David

Minimum  - Grad Get-together

· Other Items for Open Discussion

SUBJECT MATTER PROGRAM PROGRESS

· Advisory Board – 

· Listserve

“”Survive and Thrive” Proposal for English Departmental-sponsored conference/workshop/support session for new teachers 


Addressing the question of how a teacher survives in the face of State Standards


Addressing teacher burn-out and first year difficulties

DEPARTMENTAL PROMOTION  ITEMS FOR DISCUSSION

· Shakespeare’s Birthday as Department Promotion  

Evaluation

What we want to do next year

Who takes charge?

· English Out-Reach and Departmental Promotion

Departmental Research / Teaching, etc. Awards

DEPARTMENTAL RELATIONSHIP TO ULV  (from last year, to be noted and 








Commented upon)

· What is the role of the English Department within the University?

This seems to be improving.

· What we can do to help Fred reorganize things.

Have not done much on this

· Release Time proposal to rest of University from English Department

We never did this

· Departmental Autonomy – How to create more Departmental independence within ULV
This seems to be improving

DEPARTMENTAL MISSION          (From last year – if we have time)

Who Are We and Where Are We Going?

· Adoption of a proposed English tag-line “Mission Statement”      Ex:

The Department of English at the University of La Verne: 

      “Responding to the Literature of a Diverse and Changing World”

· Who Are We?  –    What is our present purpose here at ULV?

· To teach our Students?     High School, Grad School or Both?

· To make nice lives for ourselves?    Time off, research, new opportunities?

· Where Are We Going?  -  Where do we what to be in five/ten/fifteen years?

MANY OTHER THINGS

· English Association – How organized, Who does

· Departmental Outreach – How to attract more attention within/without ULV

· Dept. Chairs Association

· Regional Departmental Meeting -  Chair and representative faculty

· CORE classes 

· Departmental Cohesion – How to work together more effectively

· Departmental Identity – How to have more of a sense of who we are

· New Technology, New Directions, New Trends in Education

Note improvement in this from last year

ULV Department of English Retreat




22 May 2008

Discussion Points / Agenda

Appointment of a substantive notes secretary – give notes to Melanie, Start Departmental Actions file, copy in Melanie’s office, copy for Chair
POINTS FOR NOTICE OR QUICK ACTION 
· Appreciation to Jeffrey and Ken for U. recognition – all

Appreciation to Ken for Academy membership

Appreciation to Jeffrey for Full Professor

· Senior Exam Works  (Posted 1 August)

· Summer Advising --  David   Bill?   Dorena?   Ken?  New GE

· Approval of Comm. College courses –  1 Eng and/or 1 Amer only if transfer
· Criteria for credit for ENG electives?      Shakespeare in Film

· Special Topics Courses proposed if offered more than twice

· Getting GE Approval for Breadth Requirement -  Status?

· Literature databases in library

· Waiver progress

POINTS FOR DISCUSSION

· Advisory Board Meeting Discussion

-- Content of ENG 350 A, 350 B, 353 & 354

--A Defined Set of Knowledge in 275  

-- Survival Grammar and 3-part essay

--  Maybe also Sh in Film and other non-major classes might adopt similar  

          but smaller

-- David, Dorena and Bill might work on this

· The problem with students and numbers --  SOLUTION NEEDED

GE might fix this:   GE values designations.   Bill new course

David 275 in Spring
· The need for a proposal writing workshop

· On-line classes – General Discussion  - Ken, Jeffrey

· Internships  -- David

· Getting to know our Majors – Bill, David

January graduation problem  --  4 ½ years to graduate

Minimum  - Grad Get-together

· Other Items for Open Discussion

THIS YEAR’S ACCOMPLISHMENTS:

· Advisory Board!!
· Student Profile Cards – Finally!!! – David
· David Baldazon’s talk
· Mailing, MySpace, E-mails and internships

· Shakespeare’s Birthday

· Poster

· Individual accomplishments

DEPARTMENTAL PROMOTION  ITEMS FOR DISCUSSION

· Shakespeare’s Birthday as Department Promotion  

Evaluation

What we want to do next year

Who takes charge?

· Listserve

“”Survive and Thrive” Proposal for English Departmental-sponsored conference/workshop/support session for new teachers 


Addressing the question of how a teacher survives in the face of State Standards


Addressing teacher burn-out and first year difficulties

· English Out-Reach and Departmental Promotion

Departmental Research / Teaching, etc. Awards

· Dept. Chairs Association

· Regional Departmental Meeting -  Chair and representative faculty

DEPARTMENTAL RELATIONSHIP TO ULV  (from last year, to be noted and 








Commented upon)

· What is the role of the English Department within the University?

This seems to be improving.

· What we can do to help Fred reorganize things.

Have not done much on this

· Departmental Autonomy – How to create more Departmental independence within ULV
This seems to be improving

DEPARTMENTAL MISSION          (From last year – if we have time)

Who Are We and Where Are We Going?

· Adoption of a proposed English tag-line “Mission Statement”      Ex:

The Department of English at the University of La Verne: 

      “Responding to the literature of a diverse and changing world”

       
“Studying the literature of a diverse and changing world.”

· Who Are We?  –    What is our present purpose here at ULV?

· To teach our Students?     High School, Grad School or Both?

· To make nice lives for ourselves?    Time off, research, new opportunities?

· Where Are We Going?  -  Where do we what to be in five/ten/fifteen years?

MANY OTHER THINGS

· English Association – If we don’t want this, then let’s stop discussing it

· MA in English.  Continuing interest.  Ditto the above.

· Departmental Cohesion – How to work together more effectively

· Departmental Identity – How to have more of a sense of who we are

· New Technology, New Directions, New Trends in Education

Note improvement in this from last year

ULV Department of English Retreat




26 May 2009

Discussion Points / Agenda

Appointment of a substantive notes secretary – give notes to Melanie, Start Departmental Actions file, copy in Melanie’s office, copy for Chair

URGENT ACTION ITEM

· Our response to the President’s announcement regarding the Provost

Points to consider – from Jonathan Reed who:

· is aware of our concerns on course offerings and student numbers and will make dealing with this a priority in the fall – sees Ethnic Studies Dept as possibility

· Feels a Departmental response is unnecessary because if Alden teaches an Honors course and a core course in the fall it’s a non-issue

POINTS FOR NOTICE OR QUICK ACTION 
· Senior Exam Works  (Posted 1 August)

· Summer Advising --  David   Bill?   Dorena?   Ken?  New GE

· Approval of Comm. College courses –   

Do we want to make Am and Brit survey Soph level?

If not, why not, and how to deal with 

· Special Topics Courses proposed if offered more than twice

· Literature databases in library

THE ABSOLLUTELY MOST IMPORTANT POINTS WE WILL DISCUSS

· Getting More Students
· The Advisory Board -- David, Dorena and Bill might work on this

· The problem with students and numbers 
· The need for a proposal writing workshop

· On-line classes – General Discussion  - Ken, Jeffrey

· Internships  -- David

· Getting to know our Majors – Bill, David

January graduation problem  --  4 ½ years to graduate

Minimum  - Grad Get-together

· Everything else is moot without this one
THIS YEAR’S ACCOMPLISHMENTS:

· WAIVER!!!!!!!!
· Student Profile Cards  
· Individual accomplishments

· Lounge

DEPARTMENTAL PROMOTION  ITEMS FOR DISCUSSION

· Shakespeare’s Birthday as Department Promotion  

· Listserve

“”Survive and Thrive” Proposal for English Departmental-sponsored conference/workshop/support session for new teachers 


Addressing the question of how a teacher survives in the face of State Standards


Addressing teacher burn-out and first year difficulties, the economy

· English Out-Reach and Departmental Promotion

· Dept. Chairs Association

· Other possibilities

DEPARTMENTAL RELATIONSHIP TO ULV  (from last year)

· What is the role of the English Department within the University?

This seems to be improving.

· What we can do to help Jonathan

Open issue

· Departmental Autonomy – How to create more Departmental independence within ULV
This seems to be improving

DEPARTMENTAL MISSION          (From last year – if we have time)

Who Are We and Where Are We Going?

· Adoption of a proposed English tag-line “Mission Statement”      Ex:

The Department of English at the University of La Verne: 

      “Responding to the literature of a diverse and changing world”

       
“Studying the literature of a diverse and changing world.”

· Who Are We?  –    What is our present purpose here at ULV?

· To teach our Students?     High School, Grad School or Both?

· To make nice lives for ourselves?    Time off, research, new opportunities?

· Where Are We Going?  -  Where do we what to be in five/ten/fifteen years?

MANY OTHER THINGS

· English Association – If we don’t want this, then let’s stop discussing it

· MA in English.  Continuing interest.  Ditto the above.

· Departmental class observation

· New Technology, New Directions, New Trends in Education

Appendix F: Senior Exam Results

In the following, we list the results of the Senior Examinations in the Department of English from sp2005 to f2010.   Names have been withheld.

SENIOR EXAMINATION  -- SPRING, 2006

No.
Novel
      Poem
Play
Terms

Total

1
B+
       B+

A
P

A-

2
NP
        B-
B
P

B-Fa06

3
 B+    
         A

A-
P

A

4
B+
         A-
B+
P

A-

5
A
         A-
B+
P

A

6
B
         A-
A+
P

A-

7
C
         B-
C
NP
          C  Fa06

8
C+
         B-
C
P

C+

9
A
         B-/C+
B
NP

B Fa06

10
A-
         B-
B
P

B

11
C+

B-
NP
         

 C+Fa06

12




F05C-
P
C-

13



F05 A


A-

14



NP

SENIOR EXAMINATION  -- Fall, 2006

No.
Novel
      Poem
Play
Terms

Total

1
B

B+

C
P
B

2
B

NP

C+
NP
see
Sp 07

3
B

B+

A
P
B+

4
C

B
B
P

B-

5
B-

B
A-
P

B

6
B

C
A-
NP
      
see Sp 08

7
B-

C
C+
P

C+

8
A

A
A-
P

A\

9 
B

A-
A
P

A-

10
A-

A-
B+
P

A-

11
B

B+
A
P

B+

12
B

NP
B
NP

see Sp 07

13
A-

A
B
P

A-

14
B-

C+
NP
P

see Sp 2007


15
B

B
B-
P

B

16
B+

B+
B
P

B+


17
A

A-
A
P

A

18
R-C



P

C+

19




P

C

20




P

B

21
R-C

B-

SENIOR EXAMINATION  -- Spring 2007

No.

Novel
      Poem
Play
Terms

Total

1

A

A-
A
P

A

2

B-

C+
C
P

C+

3

A-

A
A-
P

A-

4

Fall 2006
C



C+

5

C

A
A-
P

B+

6

Fall 2006
C



C+

7

Fall 2006
C
P


C+

8

B+

A
B+
P

A-

9

B

C
B-
P

B-

10

B

B
C
P

B-

11(also)
C
Fall 2005



B

SENIOR EXAMINATION  -- Fall 2007

No.

Novel
      Poem
Play
Terms
Total

1

A-

B
B
P
B+

2

A-

A
A-
P
A-

3

A-

A-
B+
P
A-

4

B+

C+
C-
P
C+

5

B-

C+
C
P
C+

6

B-

B+
C
P
B-

7

C+

C+
C-
P
C

8



NP

SENIOR EXAMINATION  -- Spring 2008

No.
Novel
      Poem
Play
Terms
Total

1
B+
        B

A
P
B+

2
A-
        A

A
P
A

3
Fa08B-        B

C
P
C+

4
Fall 06
         

P

B-

5
B+
         B

B-
P
B

6
A-
         B

B
P
B
SENIOR EXAMINATION  -- Fall 2008

No.
Novel
      Poem
Play
Terms

Total

1
A
       A

B+
P

A

2
A-
        A-
B-
P

B+

3
A-/B+          B+
B
P

B+

4
 A-/B+         C+
A-(Sp08)   P

B

5
B
        A

C+
NP

6
A
        A

A-
PSp09

A


7
B-
       Sp. 2008



C+

SENIOR EXAMINATION  -- Spring 2009

No.

Novel
      Poem
Play
Terms
Total

1

C-
      C(Sp10)
C+
P(F09)
C-

2

A-
      B

B+
P
B+

3

B
      C

NP
NP

4

B+
      B+

A
P
A-

5

FA08
Fa08
A-
Fa08
B 

6

B+
      B

B
P
B

7

Fa08
Fa08
Fa08
P
A

SENIOR EXAMINATION  -- Fall, 2009

No.

Novel
      Poem
Play
Terms
Total

1

 C-
      C

C
P
C

2

A
       B+

A-
P
A-

3

B
       B

C+
P
B

4

 NP



P

5

A
       A+
A
P
A

6

A-
       B

B+
P
B+

7

   B+
       B

B-
P
B

(Sp 09)

 (B)
      (C)
  
C
P
C

8

A-
        A

A
P
A

9

B-
        C

C-
P
C+

10

A
        A

A
P
A

(Fa 08)

(B)
       (A)
(C+)
P
B-

11

B
        C

C+
P
C+

SENIOR EXAMINATION  -- Spring 2010

No.

Novel
      Poem
Play
Terms
Total

1

B
      B

C-
P
B-

2

A
      A-

B+
P
A

3

C
     C

B-
P
C

4

B+
     B-

A
P
B+

5

B+
     A-

C+
P
B+

6

A-
      A

B
P
A-

7

B+
      B+

A
P
A-

8

C+
      B-

B+
P
B

9

A
       B

B
P
B+

10
 C-(SP09)    
C(Sp100       C+(Sp09  P(F09)C-

SENIOR EXAMINATION  -- Fall,   2010

No.

Novel
      Poem
Play
Terms
Total

1

B-
      B+

C-
P 
B-

2

A-
       A-

A
P
A

3

B+
       A

B+
P
A-

4

A-
       B-

A
P
A-

5

B+
       A

B
P
B+

6

B-
       C-

C-
P
C

7 

C
       A-

C-
P
C+

Process notes:

• P= Pass; NP= No Pass.

• All "Pass" grades were considered "B"s and given a weight of 3.0

• Each portion of the exam was given a letter grade, GPA equivalence was based on the 2005 - 2006 catalog, page 48.

Appendix G: Periodic English Department Student Survey (2008-2010), Exit Survey (2006-2008), and Alumni Surveys (conducted in fall of 2010)

Beginning in 2008, the Department of English has conducted an informal survey in English 460 each term; an Exit survey with our own graduating Majors is conducted every year.  We have also recently conducted two Alumni Surveys (mail and online). The results follow. (All student names found in original documents have been withheld.)

2008-2009

Unofficial Student Surveys

English 460 0-Not At All/10- Extreme Competency

N= 

Item








M

1. How well do you feel the instructor knows the material?

9.67

2. Is the work appropriate?





9.33

3. Are the lectures interesting?




7.83

4. Are your opinions or questions or details concerning 

9.67

assignments answered in a serious and timely manner?

5. Are multicultural aspects discussed?



8.00

6. Do you feel that the class is offering you a 


9.83

good understanding of Shakespeare and his cultural legacy?

Item








% Yes

% No

7. Is there a computer component to the class?


100

0

8. Does the instructor solicit your opinion?



67

33

9. Does the course match the description, 



100

0

as found in the syllabus?

Unofficial Student Surveys

2008-2009 English 460

Qualitative Comments

10. What is the BEST thing about this class; what is the WORST thing about this class?

· The class discussions are good. The time length for reading is the worst

· The insight, the lack of reactivity to modern morale’s

· Best is reading Shakespeare aloud

· Worst – its only one week, feed it twice a week.

· Best thing about the class is that my being is able to be pressed in spite of my egg.

11. What improvements might be made to this class?

· More time for readings the plays

· Keep it open-minded. The student’s work towards an opinion, rather than work off the opinion of the professor and or criticism of those that proceeded their own. 

· Te worst thing about the class is sitting for so long, but I’ve rather push through, then take. Improvements on the class could come with the midterm. Maybe students could account a scene, rather than memorize Hamlet

2009-2010

Unofficial Student Surveys

Midterm 2009, 2010, 10 point Likert Scale (10=Best) 

N= 14

Item








M

1. How well do you feel the instructor knows the material?
9.85

2. Is the work appropriate?





9.28

3. Are the lectures interesting?




9.57



4. Are your opinions or questions or details concerning 

9.71

assignments answered in a serious and timely manner?


5. Are multicultural aspects discussed?



8.92

6. Do you feel that the class is offering you a 


9.71

good understanding of Shakespeare?

7. Do you feel that this class allows you to



9.78

appreciate the Shakespeare cultural legacy?

8. Do you feel that this class allows you to 



9.35

interpret or voice your opinion on Shakespeare and his cultural legacy?

Item








% Yes

% No

9. Is there a computer component to the class?


100

0

10. Does the instructor solicit your opinion?



100

0

11. Does the course match the description, 



100

0

as found in the syllabus?

Unofficial Student Surveys

Midterm 2009- 2010

Qualitative Comments

12. What is the BEST thing about this class; what is the WORST thing about this class?

· The class discussions with the plays were great

· Blackboard was the worst part

· Best- complete saturation of many of his plays

· Worst- on the other hand, the pace I so fact, we cant really dig into the plays

· Constantly learning new fact

· Best thing is the discussions, everyone participate and they are meaningful. The worst thing is the crunch of time allotted for reading the plays

· It is a small class and I feel comfortable. Worst is that it is time consuming

· Best-being able to read comics that are pre-chosen as valuable reading materials

· Worst- not having enough time to go more in depth with comic characters

· Learning about new characters – worst are the quizzes

· Best is the creative and freedom aspect

· Worst- length of class

· Lesson plan assignment is the best, timing of assignment is worst

· Reading the comic books is the best, and the worst is time of class

· How much you guys like what you do and love comics. Its hard to get into the library from wed. to mon. to read the next week’s comics

13. What improvements might be made to this class?

· No need to fix a wheel that is not broken

· I think everything is straightforward and as long as a person bucks down and takes it all seriously, no changes should be made

· Watch more plays

· In lectures not only give history of comics but offer more analysis on superheroes/villains

· I really liked the batman movie fest, if there is more time, we can do more days like that

· More about journal discussion in class

· Just maybe have a longer discussion on more sensitive issues

· Be more specific on assignments

Exit Survey

English Department Exit Survey

All Semesters

Means and Standard Deviations for Survey Items (N=39)

12 point Likert Scale with 0 = Very/Excellent/Yes and 11= Not at all/Poor/No

Item





M

SD

1. Rate the usefulness of technology 
4.28

2.44

to your degree program: 

2. Would you prefer more 


6.97

3.48

ULV training in technology?

3. How satisfied were you with ULV?



Academics? 



2.28

2.13


Support Services?


3.35

2.84


Financial Aid?



3.60

2.96

4. How satisfied were you with the English Department at ULV?


With the structure of the Major?
2.39

2.21


With the range of courses offered?
3.63

2.86


With advising?


3.41

2.99

5. Rate competency of ULV department of English faculty?


Teaching ability?


1.75

2.00


Range and depth of knowledge?
1.34

1.73


Accessibility?



1.84

1.91

6. Would you recommend the program
1.87

2.22

 to friends and/or family?


We have also asked a variety of questions, which are not easily quantified but are, nonetheless, indicative of the variety of student interests and ambitions:

English Department Exit Survey

All Qualitative Comments

Spring 2006

Which particular course(s) did you like best and why?

· Shakespeare

· Eng 409

· All Brit lit. courses

· American lit

· Romanticism

· Shakespeare

· American lit courses. Instructor was wonderful and the material was interesting. The professor really brought the class into the discussion

· American lit.

· Engish lit. creative writing

· Myth and lit.

In which course(s) do you think that you learned the most?

· Advanced writing for the English Major
· English 409 

· Brit lit.

· Shakespeare

· Intro to poetry

· Drama and literature

· American lit.

· All

· English lit, American lit, myth and lit.

How satisfied were you with ULV? Other?

· No Comments

How satisfied were you with the English Department at ULV? Other?

· Senior exit exam should be structured differently

Rate competency of ULV department of English faculty? Comments?

· No Comments
English Department Exit Survey, Means and Standard Deviations for Survey Items (N=39) [12 point Likert Scale with 0 = Very/Excellent/Yes] 
Item


    Spring 2006

       Fall 2006


    Spring 2007

   Spring 2008





N= 9



N=17



N=9



N=4




M

SD

M

SD

M

SD

M

SD

1. Rate the 

5.44

2.60

3.56

2.70

4.33

2.06

4.50

1.00

usefulness of technology to your degree program: 

2. Would you 
8.55

2.78

6.53

3.24

5.22

4.17

9.00

2.44

prefer more ULV training in technology?

3. How satisfied were you with ULV?

Academics?

2.00

1.80

3.05

2.63

1.55

1.13

1.25

1.50

Support Services?
3.33

2.54

4.11

3.42

2.88

1.96

1.25

1.50

Financial Aid?

3.87

1.64

3.70

3.51

3.11

2.75

3.75

3.86

4. How satisfied were you with the English Department at ULV?

With the 

3.00

2.12

2.70

2.64

1.62

1.30

1.25

1.50

structure of the major?

With the

4.44

3.16

3.47

2.80

3.62

3.29

2.50

1.73

 range of courses offered?

With advising?
3.71

2.05

4.50

3.84

1.75

1.58

3.00

2.94

5. Rate competency of ULV department of English faculty?

Teaching ability?
1.71

1.25

2.33

2.87

1.44

1.23

.75

.95

Range and depth 
1.00

.57

1.91

2.64

1.11

.78

.75

.95

of knowledge?

Accessibility?

2.00

1.82

2.66

2.46

1.11

.92

.75

.95

6. Would you 
2.00

2.16

2.41

3.02

1.55

1.23

.75

.95

recommend the program to friends and/or family?

What will you do with this degree? What are your immediate career plans?

· Credentials, teach high school or middle school

· Teach

· Teach

· Teach and do some playwriting

· Plan to get my maters degree

Fall 2006

Which particular course(s) did you like best and why?

· Each course offered different author works and subject matter. As well, a the backdrop hat they were created from.

· Creative writing – allows me to explore writing possibilities

· English 275, my biggest challenge

· American lit. class – I learned a lot

· Shakespeare, English lit, and American lit – these areas were most fun

· I think all the English courses that I took at ULV were important. Each professor taught well and made an impact on me

· American novel

· Linguistics

· English it, American lit, I enjoyed learning about our roots and how we came to be.

· I liked the language class and most of my literature courses

In which course(s) do you think that you learned the most?

· Wow – I would have to say that my Brit. Lit classes and American lit. opened my eyes and ears to history and life in so many areas

· English 275, I still remember the text, and I am able to apply it

· Writing for the English Major
· Shakespeare and advanced writing

· Advanced writing for the English Major
· American novel

· American novel

· American lit

· American lit

How satisfied were you with ULV? Other?

· Satisfied

How satisfied were you with the English Department at ULV? Other?

· All the instructors are great, they’re just full of knowledge

· Very satisfied

· The time the professors took outside class and office hours to give advice

Rate competency of ULV department of English faculty? Comments?

· Better senior advising please

What will you do with this degree? What are your immediate career plans?

· Get promoted

· Credential and high school English teacher

· I am applying for grad school going into marketing.

· Become a writer

· Teach

· I would like to teach high school English and explore the possibilities of a writing career

· Plan to write books for children

Spring 2007

Which particular course(s) did you like best and why?

· Modern poetry- nice change, there was more emphasis on poetic and creative form

· 275- it was probably the most difficult and strenuous but it taught me the most and I refer back to my textbooks quite a bit.
· 270- it was so different from the other courses and linguistics is fun and interesting to me

· I enjoyed myth in lit.; all of Dorena’s Brit. Lit. classes because my interest was maintained throughout

· English lit, American lit, Shakespeare; the information was extremely important in my Major and these professors are extremely knowledgeable in their field.

· American Lit Surveys

· Brit lit as it gave me the chance to read “the big names” and answer more jeopardy questions; modern poetry

· I like the Shakespeare best, because we discuss and criticize more than we listen to lecture. Plus we don’t have to raise our hands

· English 353, the critical theory he applied was very challenging and critical for me. I learned a lot in these courses

In which course(s) do you think that you learned the most?

· English 275

· 275

· American lit, English lit, Shakespeare

· Brit. Lit survey courses

· American lit and English lit surveys

· 275, poetry American lit

· anything with Dr. Kahan. He gives insight to the big picture most of us miss. 

How satisfied were you with ULV? Other?

· No Comments

How satisfied were you with the English Department at ULV? Other?

· I wish there were more English courses available within the cycle classes and weekends

· I think that classes should be structured more towards preparing for the senior exam. Not once did I have a class which required me to be able to answer a question I didn’t know beforehand – or without the text available.

Rate competency of ULV department of English faculty? Comments?

· Offer a literature of the bible class – probably very useful

· It’s been a wonderful experience

· Every instructor I had, was very knowledgeable of heir work, very understanding, and dedicated to teaching the students

What will you do with this degree? What are your immediate career plans?

· Credential program, masters then PH.D.

· Teach

· Hopefully, it will help me get into grad school after my yer off. I will hopefully work in a library in the near future but that’s all I know for now in terms of career plans.

· Hopefully teach high school

· I am actually hoping to become an editor for a Major publisher. I’ve recently discovered that they have entry level positions in the editorial depts.. which are designed for recent college grads.

· Become a high school English teacher

· I have no idea

· Become an English teacher

· Law School

Spring 2008

Which particular course(s) did you like best and why?

· Brit lit. and Irish memoirs

· American novel, because I was able to expand my knowledge of a variety of literary techniques

· Survey. I learned a lot about poetry

·  English lit

In which course(s) do you think that you learned the most?

· American lit. and English lit

· I always seem to take away a great del of knowledge for any of the courses. I just felt I’ve learned a lot in general. 

How satisfied were you with ULV? Other?

· No Comments

How satisfied were you with the English Department at ULV? Other?

· No Comments

Rate competency of ULV department of English faculty? Comments?

· Enjoyed all my English courses and faculty

What will you do with this degree? What are your immediate career plans?

· Law school

· Teach. Probably work at a book store until I’m ready to teach school

Alumni Survey:

Of the 165 surveys mailed or emailed, of mailings, 3 returned with no forwarding address.  Of the remaining 162, only two replied.  Statistically insignificant, the two replies are herein reprinted.

Department of English

Alumni Survey (Hardcopy Response)
Fall 2010

Mailed and Emailed 14 October 2010

Evaluation of the Department of English – Course requirements

(Please interlineate your replies.)

Did your participation in the Department of English increase your curiosity/ ability to be a life-long learner?    How so?

I think that it did.  It exposed me to various forms and genres of writing and made me want to keep reading and looking into those areas. 

Have the Department of English requirements helped you in your preparation for classroom teaching?   If so, how and which requirements; if not, what could be improved?

I don’t think so.  Most of our classes focused on analyzing literature and writing papers.  There was not much focus on grammar and parts of speech which is what we would be focusing on in a teaching setting.  

Have the Department of English requirements helped you in developing resources for teaching?   How?

It gave me a wide knowledge of different pieces of literature that could be used in the classroom.  

Were the works you studied in your courses, canonical or other, relevant to the demands placed on you for works studied in your classes?   What about the diversity of works studied in Department of English courses?

I found that the pieces required for each class were relevant to the classes we were taking.  There was a lot of diversity for older texts and British/European literature but not much diversity with regards to modern/current literature or other cultures.  

Did the writing of long or short papers in your Department of English courses better prepare you for what you have to do in the classroom?


Yes it did.

How much of your Department of English coursework do you feel you retained?

I retained a decent amount.

What was the most valuable class you took in the English department and why?

Advanced Writing for the English Major.  That class challenged me and made me a better writer.  

What was the least valuable class you took in the English Department and why?

Linguistics.  It was so early in the Major and such a brief look at the study that I barely retained any information from that class.

Did your participation in the Department of English increase your awareness of personal values/ morality?    How so?

I think it did because things I was reading for class would oddly coincide with things going on in my personal life and it made me look at things differently.

Did your participation in the Department of English increase your sense of diversity?    

How so?

I’m not sure what you mean by this but I’m adapt to say no because the books/stories/plays that we read didn’t have much diversity in them until you got to the more modern parts of American Literature.  There was a much focus on British/European literature and there was not much diversity within those texts.

Did your participation in the Department of English increase your sense of personal service to the community?    How so?


No.

How would you now evaluate the expectations placed upon you by Department of English courses?


I think they were always reasonable.

Support Network (Please interlineate your replies.)

Do you have a support network to assist you in discussing problems related to classroom teaching?    How could the Department of English assist in developing or supporting such a network?

The only support that I felt we had was with the course evaluations and with those being at the end of the semester there wasn’t much that could be done to adjust anything that happened during the time that I took a particular class.  I think possibly having teachers give out surveys to students at various parts of the class to see how things are going with regards to their teaching but have them go to the head of department so that they can sit down with the teacher and work through the comments from the students.

How much contact do you now have with Department of English faculty and/or students?   Would you prefer additional contact, and, if so, in what form?


I don’t have much contact with them outside of seeing Dr. Cook around campus.

Evaluation of ULV 

On a scale of 1-10, 10 being the highest:

How would you now evaluate your basic education (general studies requirements) at ULV?   


4

Do you feel your education was a good investment? 


6 

Would you be interested in getting together with other ULV English grads? 


5

Overall Evaluation (Please interlineate your replies.)

How satisfied are you now with your choice of Major and/or profession?   


I am very satisfied with my Major.

Are you planning on pursuing more education?   If not, why?    If so, in what form?


I am currently pursuing more education.  I am getting my Masters of Education.

Would you recommend the Department of English program to others?   Why or why not?

I would recommend the department but maybe not the school.  I feel that the department is amazing.  All of the professors were personable and made classes interesting and knew what they were talking about.  I feel that the University in itself could work on the GEs and making classes worth the money that you have to pay for them.

Alumni Survey (Email Response)

Tue, November 9, 2010 9:53:50 AM 

FW: Alumni Survey

	From:
	Jeffrey Kahan <jkahan@laverne.edu>
View Contact

	To:
	"thetragedyofvortigern@yahoo.com" <thetragedyofvortigern@yahoo.com> 
	





------------------------------------------- 
From: Christine Desuse[SMTP:CDESUSE@CNUSD.K12.CA.US] 
Sent: Tuesday, November 09, 2010 9:53:46 AM 
To: Jeffrey Kahan 
Subject: Alumni Survey 
Auto forwarded by a Rule 

Hi Jeff, 
 

I hope all is well! Things are great over here. My little baby Layla is now 4 months old! Here are my responses to the survey:
 

1. Yes, my participation in the English Department increased my curiosity and ability to be a life-long learner because of such classes like the American Novel where we had a chance to read American literature and dive into the issues of the time and discuss those influences on literature. To this day, I always read American period pieces, especially those about slavery and the Harlem Renaissance. As an African-American it was my first class where we had a chance to hear the black voice of America and I really enjoyed that. 
 

2. The department requirements helped me in my preparation to be a classroom teacher. Classes like Shakespeare, The American Novel, and the 350 series courses covered the coursework that I teach. For example, 9th grade Language Arts covers Mark Twain, Romeo and Juliet, poetry and Langston Hughes. 
A course on grammar and MLA format would really help because as a teacher I wasn't prepared for all the nuances in grammar that we have to teach;  I had to spend lots of time teaching myself.
3. No, I don't believe the English Department requirements helped me in developing resources for teaching. The teaching resources came in the Education courses. 
4. The question is a bit unclear, but I will try. I do believe that the work we studied was relevant, especially the writing courses. The one-on-one time to discuss how to improve my essays really helped me to become a better writer. 
5. Yes, the writing of long and short papers prepared me for what I have to do in the classroom because I know what level of work high school students need to be able to do. So, I try my best to prepare them for college level work. The long paper in Shakespeare especially helped with research and analysis. 
6. I feel that I retained about ninety percent of my English coursework because I use the information directly or indirectly everyday. I always push my students towards English and describe to them what a great Major it is because it allows for such a wide breadth of concepts and disciplines to be studied. The English Major utilizes psychology, cultural anthropology, business, languages all wrapped into one Major. 
7. I think the most valuable classes that I took were Advanced Writing for the English Major, Shakespeare, and the American Novel. 
8. I can't recall a least valuable course...I loved them all.
9. Yes, I believe the Department of English increased my awareness of personal values/morality because the Italy trip opened my eyes to a new culture. Reading the slavery pieces in the American Novel helped me gain new insights and perspectives. 
 10. Yes, the trip to Italy and learning about their culture and history increased my sense of diversity. I believe that being well traveled gives one a global perspective about life, culture, and values. 
11. Yes, I have an intense desire to make my students life-long learners and instill in them a love for reading that I had cultivated within me at ULV. 
12.  I feel that the Department had very high expectations, especially with the senior exam!
13. I do have a support network within teachers in my department at work. The English Department could help with this by having a  dinner or party during spring semester for the graduating seniors where they can mingle or have mixers once a semester where alumni can get together. 
14. I have occasional contact with faculty, and I receive the e-mails about Department events. I would prefer additional contact via e-mail. 
15. I enjoyed all of my general education requirements except for the Core classes. If those could be revised or done away with that would be great. 
16. Yes, I do! I had a well-paying teaching career 3 months after graduation because of ULV's great reputation in the teaching community. 
17. Yes!
18. I love my teaching career and wouldn't do anything else. 
19. Possibly, an administrative credential. 
20. Yes, I would recommend the Department of English to others because I loved my professors, loved the curriculum, and feel that I was very prepared for the teaching profession. 
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